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Abstract
As higher education institutions nationwide are striving to increase the number of U.S.
students having international experiences, it is important that international programs
professionals are not the only advocates for education abroad on campus. Administration,
faculty, and staff buy-in is invaluable as the policy makers and leaders across campus, and their
personal experiences, opinions, and endorsements are powerful. The University of Wisconsin
system has a system-wide goal for each campus to have 25 percent of their students study
abroad, and therefore, the University of Wisconsin-Platteville (UW-Platteville) is looking to
administration, faculty, and staff for support in increasing education abroad participation. This
capstone and research project aims to gage the level of international experience and education
abroad support that currently exists among the personnel at the UW-Platteville while also
determining how UW-Platteville Education Abroad staff must better educate and engage the
campus’ administration, faculty, and academic staff. The research was conducted using a
questionnaire surveying current administrators, faculty, and staff at UW-Platteville and through
voluntary follow-up interviews. Results from the project indicate that the personnel at UWPlatteville have a variety of international experiences themselves and believe that education
abroad is a preferred part of the undergraduate experience for UW-Platteville students.
However, although they are supportive, a considerable number of respondents are not confident
in their knowledge of education abroad or in discussing important considerations of education
abroad with students. An analysis of the questionnaire data and interview responses leads to
conclusions, applicability, and recommendations for future action by UW-Platteville Education
Abroad.
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Introduction
Like so many other education abroad professionals, I often hear students’ education
abroad concerns revolving around five main themes better known as the Five F’s of Education
Abroad: faculty, family/friends, fear, finances, and fit.

While finances and fit are almost

universally the top two concerns for all students, faculty is often a close third in my experience.
Faculty and academic advisors have more face time with students than any other people on a
university campus, and their opinions can often hold greater weight with students, parents, and
personnel across campus as educated and experienced experts in their field. As such, it is
valuable to get them on education abroad’s “side” by educating them, dispelling the myths and
misconceptions, and enlisting their help in promoting international opportunities by drawing
upon their own experiences.
Fortunately in my experience as the Education Abroad Associate Outreach Specialist for
the University of Wisconsin-Platteville (UW-Platteville), the university already has a strong
group of faculty advocates, but it is my belief there are still some disbelievers and misinformed
personnel out there. While the majority of students are lucky enough to have encouraging
faculty or academic advisors who are knowledgeable and supportive of education abroad, some
students need to work a little harder. Time and time again I hear students say that their academic
advisor did not know anything about education abroad or that they supported it but did not see
that it was their place to advise but rather the education abroad office’s job. Thankfully, many
students eagerly take the next step to visit the education abroad office, but I often wonder how
many students get discouraged by unsuccessful conversations with faculty. Are faculty and
academic advisors sending out the wrong message to their students because they are uneducated
on the topic or do not see promoting or advising on education abroad as part of their job?
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Therefore, the aim of this Independent Practitioner Inquiry Capstone (IPIC) research
project is to gage the education abroad perception among administration, faculty, and academic
staff at UW-Platteville. More specifically, the research question is twofold: To what extent does
international experience and education abroad support exist among the personnel of UWPlatteville, and how must UW-Platteville Education Abroad staff better educate and engage the
campus’ administration, faculty, and academic staff?
The goal of this research project is to get a better read on the education abroad campus
climate by:
•

determining where and what kind of international education experience already exists
among administration, faculty, and academic staff

•

discovering the myths and misconceptions that are present among administration,
faculty, and academic staff

•

uncovering the aspects of education abroad that administration, faculty, and staff are
not familiar with, do not feel comfortable with, or need further education on

The UW-Platteville Education Abroad staff can utilize the results to enter into broader
conversations with administration, faculty, staff, and students across campus concerning
education abroad and internationalization initiatives.

Additional future usage may include

identifying opportunities to get interested parties involved in short-term faculty-led
programming, exchange and study abroad program development, and identifying other avenues
for administration, faculty, and staff buy-in.
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History and Background of UW-Platteville
UW-Platteville was founded in 1866 and is just one of 13 public institutions in the
University of Wisconsin (UW) System. As Wisconsin’s oldest public institution, UW-Platteville
has strong roots in education and engineering and has since expanded to offer a more diverse
education across three colleges: the College of Business, Industry, Life Science, and Agriculture
(BILSA), the College of Engineering, Mathematics, and Science (EMS), and the College of
Liberal Arts and Education (LAE). While each college embodies unique fields of study and
academic missions, the administration, faculty, and academic staff, share one priority: students.
UW-Platteville was built on the belief that “students benefit from direct contact with faculty,”
and as such, faculty and academic staff teach each and every class across campus and students
enjoy a 16 to 1 student to instructor ratio. UW-Platteville’s employees and 7,500 students alike
enjoy world-class institution built “on the foundation of strong values, commitment to
excellence, leadership for a stronger world and a knowledge of technology which prepares them
for life in the 21st century” (About UW-Platteville, 2011).
Committed to both the campus and surrounding community, “the fundamental mission of
UW-Platteville and the entire UW System is to serve the people of Wisconsin.” UW-Platteville
has committed itself to nine objectives ranging from academic excellence to diversification. In
regards to international education specifically, the first of the nine accountabilities has the
strongest correlation as it pledges that UW-Platteville will “enable each student to become
broader in perspective, more literate, intellectually more astute, ethically more sensitive and to
participate wisely in society as a competent professional and knowledgeable citizen” (About
UW-Platteville, 2011). The institution is also in the middle of a strategic plan and mission
redraft which makes more explicit mention of international education.
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Today UW-Platteville International Programs is the primary champion of international
education promotion and campus internationalization efforts by “provid[ing] leadership and
support for the comprehensive internationalization of the University of Wisconsin-Platteville and
prepar[ing] students, faculty and staff as globally competent citizens.” Under the International
Programs umbrella falls two offices with distinct yet interrelated missions: International Student
and Scholar Services and Education Abroad.

International Student and Scholar Services

currently serves approximately 120 international students from 24 countries and “provides
immigration and support services to international students and scholars, and nurtures the growth
of an international community by promoting intercultural education and understanding.”
Education Abroad “prepares global citizens by promoting global engagement, internationalizing
the university, and providing educational experiences that lead to learning and reflection in an
international context” by sending more than 150 students abroad every year, assisting faculty
with curriculum integration, and promoting global and cultural awareness (International Mission
and Goals, 2012).

Literature Review
In order to understand and support the notion of administration, faculty, and staff
involvement in international initiatives, an analysis of the available literature related to the
barriers and benefits is necessary.

Theoretical and empirical support for the initiative is

apparent, but it appears that little data-driven research or institutional case studies have been
done to date. As a result, this literature review focuses on three themes: administrators and
organizational management, faculty and staff, and challenges and recommendations.
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Administration and organizational management.
In the 2012 Institute of International Education Open Doors Report, Loyola University
New Orleans was ranked 32 among master’s institutions in the nation for their education abroad
participation. Jumping in the rankings from 34 to 32 in the last year, the university now sends an
impressive 35.5 percent of their undergraduate population abroad.

In response, Loyola

University New Orleans issued a press release in which Debbie Danna, Director of the Center for
International Education, said “Being among these institutions reflects the support of everyone on
campus to provide students with this experience.” Echoing Danna’s statement, Senior Vice
Provost of Academic Affairs Lydia Voigt, said “Expanding international study and global
understanding represents an important university commitment and strategic area, which is rooted
in the over 450-year Jesuit tradition of educating men and women to be with and for others
around the world” (Loyola University New Orleans, 2012). As number of other universities
have been proudly touting their standings since the release of the 2010-11 data, and more often
than not, mention is made to the importance of administrative, faculty, and staff support in
promoting the value of a global education.
NAFSA, the Association of International Educators, outlines “Criteria for the
Institutional Management of Study Abroad” (2008, p. 4) and discusses the very idea of
university-wide commitment to education abroad.

In this report, NAFSA cites four key

institutional management success factors of study abroad, and notably under each success factor,
university administrators are cited as instrumental players alongside education abroad
professionals. Those key institutional management success factors are outlined as follows and
discussed in greater detail below:
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1. Institutional Commitment
2. Study Abroad Infrastructure
3. Adequate Resources
4. Clarity and Accountability
Concerning “Institutional Commitment,” college deans and academic administrators have
the responsibility to ensure that “institutional planning has established and embedded study
abroad as an integral element in the academic offerings of the institution” and that “study abroad
is integrated into the academic life of the institution.” In addition, upper administration must
ensure that “a financially sustainable plan is in place to support the study abroad office”
(NAFSA: Association of International Educators, 2008, p. 4).
Considering the “Study Abroad Infrastructure” of an institution, “a structured approach to
program planning and a faculty-driven process for course approval and credit transfer” and
“clear institutional policies guide study abroad credit transfer” must both be largely established
and backed by offices and personnel outside of the education abroad office. Resources often
come at a premium on university campuses, but according to NAFSA, “Adequate Resources” for
institutional management of study abroad must include, among other things, an “institution
actively seeks and retains knowledgeable and experienced personnel to lead and operate the
study abroad office” and “financial aid policies and fundraising practices encourage student
participation in study abroad,” both of which cannot be spearheaded by education abroad office
alone (NAFSA: Association of International Educators, 2008, p. 4).
Finally regarding “Clarity and Accountability,” there is one especially relevant item on
NAFSA’s list of institutional management benchmarks: ensuring that “critical information
related to study abroad is communicated to all stakeholders” (NAFSA: Association of
7

International Educators, 2008, p. 4). Education abroad buy-in must come from across campus,
and similarly, having messages come from upper administration, college deans, and other
officials can often hold more weight. In short, in order to get U.S. students abroad in larger
numbers, education abroad needs to be a university-wide priority established at the top with
institutional administrators and policy makers, and the same message must be echoed down
through the ranks via deans, department heads, faculty, and staff, until a unified mission and
message reaches students.

Faculty and staff.
Faculty in particular can be some of the strongest allies to the education abroad office and
can become a driving force behind a range of international activities on any campus. Professors,
instructional staff, and academic advisors who attain international and intercultural perspectives
through academic study, research, working, teaching, exchange, or personal interest often
knowingly and unknowingly promote the benefits of an global education. Very often “those
perspectives inevitably come to bear on a faculty member’s work in the classroom, with the
curriculum, and in the overall culture at their home campus,” and can impact their
administration, colleagues, and students (American Council on Education, p. 14, 2012).
Most education abroad professionals already rely heavily on faculty and staff for course
equivalencies, credit transfer, curriculum integration, and really all things academic related to
education abroad, but the reality is that many university personnel are unaware of the bigger,
more important role they can and should be playing in international education. Notably:
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•

“Faculty influence students and shape future generations of leaders through teaching
and mentoring;

•

Faculty bring international perspectives into their research and often establish longlasting connections between their U.S. home institution and their partners abroad; and

•

Faculty share their knowledge and experience with the wider campus community and
the community at large.” (Blumenthal & Gutierrez, 2009, p. 38).

A growing number of articles and conversations on international education cite that “if a
college or university wants to increase the number of students who study abroad — and
especially underrepresented students — it should bring faculty into the process of recruiting
students for international programs.” While education abroad professionals are out posting
fliers, organizing fairs, and otherwise shouting from the rooftops, many students who decide to
participate on an education abroad program still first hear about international opportunities from
an academic advisor or faculty member. Therefore, it is beneficial to “identify and engage with
the professors most likely to interact with, and influence” the student population (Lewis, 2010, p.
1).
Faculty and academic advisors can also recommend education abroad to their students
through a number of avenues which education abroad professionals do not have access to. By
including information in “course syllabi, course or professor Web pages, classroom blackboards,
or general informational emails sent to students,” faculty and academic advisors can
“simultaneously publicize study abroad and to demonstrate their support for it.” Faculty and
academic advisors “have a strong desire to help their students find and explore the best
educational opportunities available, and — once they are aware of the many benefits of study
abroad — often become the strongest champions for international education.” Furthermore,
9

“faculty-to-faculty influence” can be a powerful driving force as can faculty-to-parents and
faculty-to-administration encouragement (Lewis, 2010, p. 1).
Research on education abroad has shown time and time again that students have a host of
real and perceived barriers to participating on an education abroad program. Barriers include:
credit transfer, shortage of faculty and/or university support, lack of foreign language
knowledge, and cost. In addition, “a lack of overall information” about education abroad has
been cited as a major barrier in some research studies (as cited in Stroud, 2010, p. 495). For
other students, their major and its academic requirements, course sequencing, and lab
requirements may influence students’ “perceived and/or actual ability to study abroad and
graduate on time” (Stroud, 2010, p. 502). Such assessments “suggest that unsupportive faculty
member or inflexible requirements within the major impede certain majors from even
considering study abroad” (Stroud, 2010, p. 503).
Additional research has been done to identify the types of students who are studying
abroad and participants are overwhelmingly white. Multicultural students have a whole other set
of real and perceived barriers, in addition to the ones mentioned above, and the Council of
International Education Exchange (CIEE) has done extensive research on underrepresented
students in education abroad. In addition to recognizing the “concern about cultural differences
and fear of discrimination” to students’ list of perceived barriers, here again faculty support is
discussed heavily and includes the thought that
perhaps individuals who have traveled little… might be more fearful, less confident of
travel abroad. If minorities, because of socioeconomic backgrounds, have traveled less
than their White counterparts, this lack of experience may also be a factor discouraging
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them from participation on study abroad programs. (as cited in Brux and Fry, 2010, p.
512).
In a related study by Brux and Ngoboka, 85 percent of multicultural students identified that “no
faculty or staff member ever encouraged them individually to participate in study abroad” (Brux
and Fry, 2010, p. 512).

Challenges and recommendations.
Even though there is a seemingly universal push among higher education professionals to
get more of the 18 million students enrolled in high education institutions across the United
States to study abroad, advocates still face a number of obstacles. For some institutions or
departments within a university, limited international experience or connections among
administration, faculty, and staff can be the first of many barriers to overcome as they do not
have the built-in passion for global education. In those cases, “opportunities for faculty mobility
internationally are a vital component in developing faculty’s international competence” as
“relationships and connections between faculty and international colleagues often form the basis
for broader, institution-level global engagement such as strategic partnerships and other
collaborations abroad” (American Council on Education, p. 14, 2012).
However, even for those administrators, faculty, and staff who have extensive
international experience and connections, getting them to buy into and accept responsibility in
education abroad promotion is one of the biggest challenges. A case study by the University of
Oregon revealed four major barriers to faculty involvement and accountability in international
initiatives which can be related to many institutions nationwide. The first barrier “is a general
lack of coordination and information available regarding engagement in international initiatives”
which can include, but is not limited to, easily identified coordinator(s) of international
11

initiatives, online resources, and ongoing training and professional development opportunities
(Dewy & Druff, p. 496, 2009).
“Limited funding availability for international work,” such as short-term faculty-led
program development or program familiarization and establishing course equivalencies, creates a
second barrier and deterrent for many faculty (Dewy & Druff, p. 496, 2009). To enhance the
encouragement, education abroad professionals need to “work with the deans and the chairs and
try to create opportunities with incentive funds attached” for faculty. However, institutions who
have been more successful in working with faculty by attaching monetary incentives note that
“money is not sufficient but it’s necessary” and urge that “the academic vision and framework in
which this is situated have to be there as well” (West, p. 7, 2011).
Thirdly, at any given institution “numerous administrative policies and procedures exist
that serve as disincentives to participation in international initiatives” which can constrain faculty
involvement (Dewy & Druff, p. 496, 2009).

While many institutions are recognizing the

importance of having internationally and interculturally aware faculty and staff, international
education professionals should encourage administration to reconsider tenure and promotion
policies for faculty (American Council on Education, p. 14, 2012). With the ongoing push to
research and publish, “young professors may feel that pursuing international research
collaborations, taking students abroad, or participating in other international activities—all of
which take considerable time and effort—are simply too risky in terms of career progress.” If
international activities could be considerations in the tenure process by amending code and
policy, “which are often longstanding and change-resistant,” it can send “a powerful message
about an institution’s commitment to internationalization and the importance of faculty
engagement in that process” (American Council on Education, p. 15, 2012). Michigan State
12

University is one university that has taken major steps in this direction by “rethinking the
requisites for promotion, tenure, and merit salary reviews by making faculty internationalization
contributions on of the primary measures of research, teaching, and service” and to much
success.

Other institutions have taken further steps in this direction by providing larger

incentives including competitive grants programs for faculty actively assisting in the institution’s
internationalization goals (Brustein, 2007, p. 387).
Finally, “a lack of support staff and personnel to facilitate international initiatives” can
deter faculty and is the fourth major barrier as identified by the University of Oregon. Faculty
often believe that they are already too busy with classes, advising, research, etc., and if they do
not see sufficient assistance, they may not be as willing to take on all of the extra workload
themselves no matter how zealous they are about international education (Dewy & Druff, p. 496,
2009).
Those institutions and education abroad programs that have had great success with
faculty and staff collaboration agree that “there is no surer way to get faculty buy-in than by
appealing to their self-interests.”

The University of Pittsburgh played on faculty research

interests by creating their Research Abroad Program (RAP), a collaboration between the
University Honors College and the University Center for International Studies. The RAP gives
undergraduates “interested in serious scholarship” the opportunity to work with faculty
internationally over the summer on ongoing faculty research projects. Faculty researchers profit
from students’ assistance and insight while pursuing their own research interests, and students
gain “hands-on, research-related experience in a real-world situation that has an impact on the
direction of their career path.” Furthermore, students are able to work “as a team to contribute to
an existing body of knowledge rather than simply disseminating or absorbing information, as in
13

the case in the traditional classroom” while gaining international experience and perspective
(Brustein, 2007, p. 387).
While extensive and in depth education abroad involvement and collaboration is
preferred by education abroad professionals, it is not always realistic with all faculty and staff,
but engaging faculty and staff at any level is advantageous. Three essential ways to get faculty
involved in and to buy-into education abroad are: 1) educating faculty on how education abroad
plays into the institution’s mission, 2) edifying faculty on the education abroad experience, and
3) instructing faculty on how to work education abroad into academic advising and classroom
instruction (Brewer, 2010, p. 1).
Using these basic ideas, Beloit College recommends some simple yet effective means to
reaching such ends. First of all, to educate faculty on education abroad’s part in the institution’s
mission, education abroad professionals can hold a workshop or session each year that “engages
faculty and staff in discussions about the purpose, nature, and delivery of international education
on campus and through study abroad.” As a result, faculty should walk away aware of education
abroad’s history and relationship with the institution, knowledgeable on national education
abroad issues, and with a sense that education abroad is a shared responsibility and investment
institution-wide. Secondly, having education abroad participants present on their experience
helps to educate faculty on what an international education experience is really about while
helping to make student learning outcomes more tangible. In addition, faculty who teach or
advise the “presenters become connected to learning that otherwise might remain hidden to
them” (Brewer, 2010, p. 1). Thirdly, informing faculty on how and why to include education
abroad into academic advising and classroom instruction can be done through visits to the
departments across campus to talk with faculty and present on education abroad at that
14

institution. Even a brief presentation can help faculty to better grasp what the education abroad
office has to offer programmatically and the goals and benefits of participation (Brewer, 2010, p.
2).
Even though international educators think passion should be enough, the reality is that a
number of actions must be taken to break down personnel involvement and buy-in obstacles, and
often times it starts at the top with administration before it makes its way down through faculty
and staff. The top-down prioritization of international initiatives is essential as:
It is crucial that institutional support mechanisms, such as tenure requirements and other
employment policies, funding, and on-campus professional development programs, be
structured so they help ensure that faculty take advantage of opportunities to work
abroad, collaborate with international colleagues, build upon previous international
background, and maximize the impact of these experiences. (American Council on
Education, p. 14, 2012).

Research Design
A survey of the administration, faculty, and academic staff at UW-Platteville was
conducted with the aim of better understanding the current experience, understanding, and
involvement in international education. Invitations (Appendix A) to complete the survey online
were e-mailed to all administration, faculty, and academic staff. The survey (Appendix B)
consisted of three main sections:
1. Personal Experience with International Education
2. Understanding of Education Abroad at the UW-Platteville
3. Demographic Information
15

The anonymous survey solicited responses almost exclusively with closed-ended
questions in order to elicit basic and targeted information from participants. The first section of
the survey consisted of eight questions designed to gather data about the participant’s past
international experience though academics, professional opportunities, and personal travel, and if
the participant did have previous international experience, they were asked to specify the
location, duration, and purpose of their sojourn. An additional question was also included to
gage the participants’ personal view of education abroad. Section two of the survey included
eight questions inquiring into the participant’s knowledge of and experience with education
abroad at UW-Platteville. Thirteen additional questions queried the participants’ comfort level
in a number of situations revolving around advising on and discussing education abroad with
students. Finally, eight questions regarding frequency and reason for advising on education
abroad and departmental knowledge and support and one open ended question to solicit
additional questions or concerns rounded out section two. Section three of the survey simply
enquired into participant’s demographic information, including: role and department on campus,
duration of employment at UW-Platteville, gender, nationality, and ethnicity.
In addition, in order to gain a more holistic and in-depth view of participants’ views, the
debriefing portion of the survey included an invitation to participate in a one-on-one interview to
expound on the survey responses. Participants. could either include their name and e-mail before
exiting the survey or could follow up via e-mail to preserve anonymity.

The interviews

questions were largely open-ended and focused on how UW-Platteville Education Abroad can
improve their services, how to facilitate increased buy-in from personnel across campus, and
other issues that may be raised via the specific participant’s survey.
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The survey, housed on the online assessment tool Campus Labs Baseline, was open for
two weeks from October 17 to November 1, 2012 with a reminder e-mail sent on October 24 to
those who were invited to take the survey and had not yet responded after week one. After
triangulating the quantitative and qualitative data provided in the survey and the interviews, a
more well-rounded view of the issue at hand was visible with data that supports and compliments
itself through the various methods of inquiry.

Presentation and Analysis of Data
Of the 481 individuals who received the survey invitation, there were 128 respondents
(27 percent response rate). Of the 128 responses, 118 were completed from start to finish and
incomplete surveys were excluded from the data analyzed in this research. Forty percent of
those responses came from the College of Liberal Arts and Education LAE, 22 percent from the
College of Engineering, Mathematics, and Science, 19 percent from the College of Business,
Industry, Life Science, and Agriculture, 13 percent of respondents selected “Other,” and six
percent preferred not to disclose their department. The breakdown of the respondents was 63
faculty, 25 lecturers/adjunct, seven professors, six academic staff (non-teaching), six
administrators, five part-time faculty/adjunct, four who identified as “Other,” and 2 who
preferred not to disclose their position. The majority of respondents are relatively new to UWPlatteville with 30 percent being employed here 0 to 3 years (Figure 1). Demographically, the
majority of those who participated in the survey were U.S. American (88 percent), Caucasian (75
percent), and male (54 percent) (Figure 2).
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Figure 1: Length of Employment

Figure 2: Gender, Nationality, and Ethnicity
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The first goal of this research project was to determine where and what kind of
international education experience exists among administration, faculty, and academic staff at
UW-Platteville, and the first seven questions of this survey investigated accordingly. Eightyeight percent of respondents identified as having some sort of international experience to date,
whether it was personal travel, living, studying, or working abroad. Nine percent of respondents
studied abroad as a high school student, 20 percent as an undergraduate student, 13 percent as a
master’s student, and 16 percent as a doctorate student.

In addition, 38 percent had the

opportunity to travel abroad as part of their work at UW-Platteville for a wide-variety of reasons
including: to do research, to lead a short-term faculty-led program, to teach, as part of their
sabbatical, to research for possible future education abroad programs for students, as part of a
faculty exchange, to attend conferences, to establish partnerships for exchange programs, on
program familiarization and reviews, and more. However, the majority of experiences, with 95
responses, were not for academic credit or as part of their position at UW-Platteville but rather as
independent experiences including personal travel, living, and/or working abroad.
In order to reach the second goal of this research project, discovering the myths and
misconceptions that are present among the professional at UW-Platteville, a series of nine
questions were asked. As a lead-in, participants were asked which of four statements best
describes their view of education abroad. The majority of respondents (73 percent) indicated
that “Education abroad is a preferred part of the undergraduate experience for students in my
department,” and an additional 18 percent felt that education abroad should be required for
undergraduate students in their department. Conversely, nine percent expressed that “Education
abroad is unrealistic for students in my department” (Figure 3).
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Figure 3: View of Education Abroad

At UW-Platteville, faculty and administration determine credit equivalencies for courses
taken abroad, so two questions were asked regarding credit transfer for education abroad
participants. The majority of respondents, 86 and 87 percent respectively, correctly identified
that students can use credits earned on approved education abroad programs toward general
education and toward major requirements. However, approximately 11 percent of respondents
indicated on both questions that they “Don’t know” and a small number indicated that students
cannot use credits earned on approved education abroad programs toward general education (3
percent) and major requirements (2 percent).

On that note, nearly half (49 percent) of

respondents indicated that based on their knowledge and experience, students in their department
who participate on an education abroad program will not delay their graduation. However, a
large number (32 percent) did not know how education abroad would affect graduation, and 19
percent believed that it would in fact delay graduation.
In addition, participants were surveyed on their knowledge of the education opportunities
available to students in their department. Fifty-four percent believed that students in their
department have sufficient education abroad options to fulfill general education related courses
and/or requirements abroad, while 36 percent did not know and 10 percent disagreed. Similarly,
49 percent replied that students in their department have sufficient education abroad options to
fulfill major related courses and/or requirements abroad, but 30 percent said they did not know
and 21 percent disagreed. When considering affordable education abroad options, 47 percent
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stated that students in their department have affordable education abroad options, but the
majority either responded that they “Don’t know” (41 percent) or responded “No” (12 percent).
Interestingly enough, when asked if the information provided online about education
abroad is sufficient when advising students, 55 percent did not know (Figure 4). Finally in
regards to eligibility, 82 percent successfully identified that students do not need to speak
another language to study in a country where the native language is not English.

Figure 4: Online Information

The third and final major goal of this research study was to uncover the aspects of
education abroad that administration, faculty, and staff are not familiar with, do not feel
comfortable with, or need further education on, and a series of thirteen questions aimed to assess
this. For each question, participants were asked to respond if they felt extremely comfortable,
very comfortable, moderately comfortable, not very comfortable, or not at all comfortable with
the topic or circumstance in question. Fortunately in non-advising scenarios, the majority of
respondents (37 percent) feel very comfortable in discussing questions and concerns with UWPlatteville Education Abroad staff and in on incorporating international perspectives into their
lectures, classroom activities, and discussions (27 percent).
In discussing education abroad with students, the majority of respondents felt moderately
comfortable discussing and advising on the basics of education abroad including: advising
students on education abroad eligibility requirements (30 percent), on education abroad program
options (31 percent), difference between education abroad program types/models (31 percent),
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and on how to choose an education abroad program (27 percent). However, the majority (28
percent) are not very comfortable in advising students on the planning and application process
for education abroad programs and not at all comfortable in advising students on the applicability
of financial aid to education abroad programs (28 percent) or in advising on scholarship and
grant opportunities (38 percent).
When it comes to academic planning for education abroad, the majority of responses
often contradicted each other. The majority of respondents felt very comfortable on advising
students on making an academic plan in which education abroad will not delay their graduation
(27 percent), yet the majority response was feeling only moderately comfortable when it comes
to advising on the best time for students to participate in education abroad (28 percent).
Similarly, 30 percent of respondents indicated that they felt moderately comfortable when
advising on education abroad course selection, but on the contrary, the majority also indicated
that they do not feel very comfortable or felt not at all comfortable in advising students on
education abroad course equivalencies (29 percent response for each).
Furthermore, participants were asked with what percent of students do they discuss
education abroad and what factor(s) they use to determine whether or not to suggest/encourage a
student to participate on an education abroad program. The majority (28 percent) indicated that
this question was not applicable to them, but for those to whom it did apply, the majority, with
23 percent, answered 0 to 15 percent (Figure 5). Moreover, evident interest was cited as the
most popular reason (73 percent) to encourage a student to participate in education abroad
(Figure 6). For those who also selected “Other,” a number of additional reasons were also listed,
such as: attitude of inclusiveness, availability of funds, year in school, benefit to major, career
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goals, courses transfer, foreign language skills, maturity, research interests, and past international
experiences.

Figure 5: Frequency of Education Abroad Discussion

Figure 6: Cause of Education Abroad Discussion

This survey also intended to get participant’s perspectives on the knowledge and support
of education abroad among their colleagues and administration, and were asked to respond to six
related questions with strongly agree, agree, neutral, disagree, strongly disagree, or not
applicable. When asked if their colleagues in their department support education abroad, 37
percent agreed but were largely neutral (40 percent) when asked if they felt that their colleagues
were knowledgeable about education abroad at UW-Platteville. Forty-four percent strongly
agreed that their department head and dean were supportive of education abroad, and 38 percent
agreed that the department head and dean were knowledgeable on education abroad at UWPlatteville. Taking it one step higher, a total of 68 percent of respondents strongly agreed or
agreed (with an equal 34 percent response rate for each) that UW-Platteville administration
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supports education abroad, and 34 percent agreed that administration is knowledgeable about
education abroad at UW-Platteville.
Finally, an additional open-ended question was included for respondents to note any
questions or comments abroad education abroad at UW-Platteville. Twenty-nine percent of
participants responded, notable responses will be discussed below, and full responses from all
respondents can be found in Appendix B. In addition, 53 volunteers emerged to participate in
the follow-up survey: one administrator, 30 faculty (eight from the College of Business, Industry,
Life Science, and Agriculture, five from the College of Engineering, Mathematics, and Science,
and 17 from the College of Liberal Arts and Education), 12 lecture/adjunct, three academic staff
(non-teaching), three professors, two part-time faculty/adjunct, and two “Other.” Volunteers
were contacted via e-mail and interviews were held one-on-one on the UW-Platteville campus
after the survey had officially closed. Fifteen interviews were ultimately organized, a 13 percent
sample of those who took the survey, with the following breakdown: eight faculty, three
lecture/adjunct, two part-time faculty/adjunct, one academic staff (non-teaching) and one
“Other.” The full responses can be found in Appendix C, and noteworthy responses will be
discussed in the following section.

Discussion and conclusions
The combined results of the surveys and follow-up interviews fulfilled the goals of this
capstone and research project by collecting biographical data on UW-Platteville personnel and
their international experiences, statistics related to education abroad myths and misconceptions,
and both quantitative and qualitative information uncovering what needs to be done to properly
inform and educate administration, faculty, and academic staff across campus. With a sample
size of 25 percent of the personnel population at UW-Platteville, a variety of conclusions can be
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drawn based on this statistically significant campus cross-section. It can first be concluded that
the wide majority of personnel are already engaged in the purpose, nature, and history of
education abroad at UW-Platteville. In addition, there is strong support and recognition that
personnel university-wide, and at all levels, need to be involved with and invested in education
abroad alongside education abroad staff. Furthermore, many personnel have already personally
benefited from or have known students who have benefited an international experience, so
education abroad learning outcomes are already tangible and embraced. One faculty member
commented that:
I have to say that compared to the other institutions that I have been at, some of them
much larger, the presence and discussion of education abroad on this campus is amazing.
There is an amazing breadth of options, and I have advisees asking me about study
abroad left and right. That never happened to me before coming to UW-Platteville. I
would have lectures of 200 plus students, and studying abroad and international never
came up once in discussions, but it does frequently here.
Reflecting the aims of this research, this section and its discussions and conclusions will
be broken down into three sections based on the questionnaire data and feedback provided in the
follow-up interviews: demographics and international experience, myths and misconceptions,
and areas of unfamiliarity.

Demographics and international experience.
The respondents of this survey have had experiences in over 36 different countries worldwide throughout their academic careers, including locations throughout Europe (44 percent),
North America (22 percent), Asia (19 percent), Africa (11 percent), and Australia (three percent).
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Most experiences were short-term (eight weeks or less), but 13 respondents had long-term
experiences (longer than eight weeks) and three additional personnel completed their masters
and/or doctoral studies abroad. Of the 38 percent of respondents who have had the opportunity
to travel abroad as part of their position at UW-Platteville, 33 percent of the experiences have
come from travel related to UW-Platteville education abroad programs, 18 percent were from
leading short-term faculty-led programs, 16 percent went for research purposes, 11 percent
taught abroad, nine percent were investigating future education abroad or short-term faculty-led
program options, nine percent were on sabbatical, and four percent participated on an
international faculty exchange. Again, the countries visited were assorted, but the majority were
within Europe.
It is interesting to note that much like faculty and staff, the majority of UW-Platteville
students are studying abroad in Europe which may be reflective of personnel sharing their
experiences.

As one faculty noted, “In our department, we have a lot of faculty involved in

various international activities, which is why I think we have considerably more students going
abroad compared to others across campus. If you get faculty involved and excited, students will
follow.” UW-Platteville Education Abroad staff have often noted that having students in more
diverse and nontraditional locations is a long-term goal, but perhaps UW-Platteville students are
not just drawn to Germany and Ireland because it is more comfortable but also because they are
hearing their professors’ experiences traveling, visiting the universities, and communicating with
their colleagues there.
The 14 respondents who had not had any international experience to date were relatively
evenly spread across the university (36 percent, in the College of Business, Industry, Life
Science, and Agriculture, 29 percent in the College of Liberal Arts and Education, 21 percent in
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the College of Engineering, Mathematics, and Science, and 14 percent identified as “Other.”)
Demographically, 64 percent were male, 86 percent were Caucasian (seven percent identified as
Asian and seven percent preferred not to disclose their ethnicity), and 86 percent were U.S.
American (seven percent identified as “Other” and seven percent preferred not to disclose their
nationality). Forty-three percent of those who have never been abroad are faculty, 14 percent are
academic staff, 14 percent identified as “Other,” 14 percent are part-time faculty/adjunct, seven
percent are professors, and seven percent are lecturers/adjunct.
Due to the lack of personal international experience, these respondents appear to need
some additional education and guidance on education abroad opportunities for their students.
Twenty-nine percent indicated that they are not at all comfortable in incorporating international
perspectives into their lectures, classroom activities, and discussions (as compared to six percent
of respondents who do have international experience) and only 21 percent were extremely
comfortable or very comfortable (compared to 26 percent of those with international experience).
Likewise, of those who serve as academic advisors, 80 percent only discuss education abroad
with 0 to 15 percent of their students when advising. Reaching out to these personnel, rather
than waiting for them to approach out to the UW-Platteville Education Abroad Office, should be
a priority as only half indicated that they feel extremely, very, or moderately comfortable
discussing questions or concerns with the UW-Platteville Education Abroad staff (as compared
to 89 percent of those with international experience). As these administrators, faculty, and staff
do not have their own international experiences to draw from and motivate them, it is essential
that they become engaged and invested in other ways.
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Myths and misconceptions.
A reassuring 74 percent of all respondents see education abroad as a preferred part of the
undergraduate experience for student in their department. Moreover, 17 percent stated that
education abroad should be required for undergraduate students in their department (95 percent
of those respondents have international experience) and nine percent stated that education abroad
is unrealistic for students in their department (70 percent had international experience).
Education abroad professionals often think that there is a program for everyone, and therefore,
everyone should study abroad, but it seems that not all faculty agree. “I think it’s also important
to note that study abroad is not necessarily for everyone,” said one part-time faculty/adjunct.
They went on to give the analogy that:
It’s like being an entrepreneur: entrepreneurship isn’t for everyone but it’s important for
everyone to know that it’s an option. Education abroad is not for the whole student
population, and all we can do is encourage and educate everyone on the opportunities that
exist and hope that they take advantage of it.
While some other personnel may have a similar mindset, it is disappointing to see that
respondents from nine different departments see education abroad as unrealistic for their
students. Only one respondent chose to expound further by saying:
My experiences are limited, but it appears that I am the bad guy if I do not approve a
course taken abroad as satisfying one of our degree requirements. Galway is on years, not
semesters and that is problematic. Germany does not require homework or exams (except
a final exam), again problematic (as courses taught in German). Are the courses in
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Sweden taught in English - if so, again not a good fit. These are the types of concerns I
have.
That same respondent went on to say in his follow-up interview that the UW-Platteville
Education Abroad Office does a fantastic job, and he tries to be as supportive as he can, but his
students simply do not have sufficient options which make education abroad a real possibility in
his mind, barring a delay in graduation.
Some other faculty, who did see education abroad as preferred or would like to see it
mandated, speculated on why some of their colleagues see it as unrealistic. One faculty member
explained that:
There are still too many who think that education abroad is just for foreign language
students. Of course this experience is invaluable for them, but it doesn’t mean it’s less
valuable for other students. In addition, there are many who think that education abroad
is not for ‘our’ students, like they’re not sophisticated enough or that it costs too much for
them.
One lecture/adjunct elucidated that “too many professors think that the main area of study that
they teach doesn’t translate to an education abroad location, so they don’t even consider the
option for themselves or their students.” Likewise, another faculty explained that
Some departments are too rigid when it comes to approving courses for students because
a class doesn’t meet each and every objective of the proposed course equivalence oncampus. They’re missing out on the bigger picture and that the student will gain so much
more by taking the course abroad.
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On many other accounts, however, personnel as a whole seem to be knowledgeable and
without too many misconceptions based on the survey results. In the follow-up interviews,
however, interviewees did suggest that there are some items which still need to be addressed.
One faculty remarked that:
There is still some need for overall education on the basics of what it is about for both
faculty and students.

Address the stereotypes overall: that short-term faculty-led

programs count for credit, that it’s affordable and there are payment plans available, and
that there are scholarships available. The momentum is growing, so keep playing on that
while clarifying misunderstandings along the way and we should see a major culture shift
in the near future.

Areas of unfamiliarity.
UW-Platteville Education Abroad relies on faculty to advise on and approve course
transfer for education abroad participants, and in general respondents correctly identified that
students can use credits earned on approved education abroad programs towards general major
(87 percent) and/or general education requirements (86 percent). However, a significant number
indicated that they do not know if students in their department have sufficient program options to
fulfill those requirements abroad. One part-time faculty/adjunct confessed, “Honestly, I don’t
think we all truly know all of the opportunities that specifically exist for our students,” and went
on to say “it would be helpful if we could identify specific disciplines … and then determine
what the best matches are academically and programmatically.”
As a result, interviewees were asked what their opinion is on the best way to educate and
inform administrators, faculty, and staff across campus. One part-time faculty/adjunct very
30

closely echoed theory on the subject by saying “Focus on getting faculty, staff, and academic
support division by division.

Get airtime at department meetings, and get them to take

ownership on programs and in the initiative to get more students to study abroad.” Again and
again, interviewees stressed the importance of face-to-face interactions, and a number suggested
establishing an education abroad liaison in each department who should be updated by the
Education Abroad Office and dispel the information to the rest of the department.

One

department adopted a similar model many years ago, and a result, their students are very
regularly studying and interning abroad even though they are from a traditionally
underrepresented major in education abroad nationwide.
One major red flag that was raised in the survey, in addition to a number of interviews,
was the lack of discussion of education abroad during academic advising.

One part-time

faculty/adjunct felt especially passionate about this issue and said:
There needs to be more education on education abroad department wide, but more
importantly, faculty need to see the importance of being the one to suggest education
abroad to each and every one of their advisees. Students should not have to be the one to
bring up education abroad first, their faculty and advisors should regardless of their
apparent interest, major, or previous experience. Faculty and staff should frame the
benefits of the experience, immediately dispel any myths and misconceptions on cost,
courses or whatever, and encourage participation with all students they encounter.
Like many UW-Platteville students, there appears to be a lack of understanding among
personnel as to whether or not there are affordable education abroad programs and if education
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abroad will delay graduation (Figure 7).

Concerning delaying graduation, one passionate

advocate for education abroad noted:
There are still a lot of misconceptions revolving around delaying graduation. Some
faculty aren’t very flexible with course equivalence and transfer, and it’s a shame because
we have the flexibility to make courses work for students so that delaying graduation is
the last thing on their mind. Faculty also need to do a better job of encouraging education
abroad earlier in students’ academic progress. It doesn’t need to delay anything if both
the student and their faculty are proactive about it.

Figure 7: Affordability and Delay of Graduation

Some interviewees, like one particular academic staff member, stressed that getting buyin to help students plan for an education that includes education abroad is essential: “If
administrators, faculty, and staff all see the real value, they will be more willing to help their
students to create four year plans, depending on the major, so they are not delaying graduation
but rather enhancing their degree.”
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As for affordability, UW-Platteville offers a number of programs that are comparable to a
semester on-campus and there is significant aid available to students who seek it. “Too often
faculty are buying into students’ excuses that study abroad is too expensive rather than taking it
as a moment to educate themselves and their students on more affordable options” said one
faculty member. Another faculty member encouragingly noted that “I can’t imagine there are
any students or faculty who aren’t aware of the option, so making them aware of the affordability
is the next step.”

Recommendations
The results of this survey have a great deal of potential use and possibilities for
applicability by the UW-Platteville Education Abroad Office, and simply knowing that UWPlatteville administrators, faculty, and staff have experience with, interest in, and passion for
international education is assuring.

With a strong foundation of familiarity and support,

education abroad staff can keep building on that knowing that selling the experience is not
necessary for most, but deepening general knowledge, understanding, and involvement is.
However, one big question always emerges: How? Per the recommendations which emerged
though the survey and follow-up interviews, education abroad staff should continue to disperse
information though its traditional means of communication: student presentations, social media,
website, e-mail, campus-wide events like the Education Abroad Fair, and electronic brochures,
fliers, and publications. However, not all respondents agree, so diversifying strategies to reach a
wider-range of personnel is essential. One faculty member noted that:
Securing personal touch and face-to-face interaction through someone in charge is the big
thing. If our department head brings someone into our department meetings or arranges a
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special mandatory meeting, we know that it’s something they believe in and want us to
believe in too, so we’ll be more likely to buy in.
Other suggestions included establishing an International Education Coordinator in each
department who can then update and educate the rest, have electronic resources on the
university’s shared drive, and having a special session at New Employee Orientation. Knowing
that these are tried and true tactics suggested by faculty and staff themselves, UW-Platteville
Education Abroad Staff can make plans to start implementing their suggestions step by step.
Additional recommendations on how to increase education abroad participation, potential
programmatic needs and ideas for new programs, and suggestions on how to frame and address
the issues of funding program costs also emerged, all of which the UW-Platteville Education
Abroad staff can consider and implement alongside future initiatives. Collective thoughts and
suggestions on how to increase education abroad participation centered on:
•

The significance of parental involvement. Parents can help their students, who are
often so focused on major requirements alone, see the bigger picture.

•

The value of targeted marketing tools based on students’ major and the opportunities
available to them and benefits of participating.

•

The importance of making education abroad a seamless part of their educational
career so students can go abroad for a semester and do not have to delay their
graduation as a result.

•

The benefit of heavily targeting freshmen through any means possible including
collaborating with UW-Platteville First Year Experience and getting education abroad
incorporated into the curriculum of the Intro to College Life courses.
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•

The impact of student-to-student interactions.

Students may see something of

themself in the internationally experienced peer, and then the opportunity becomes
just that much more realistic for them too.
•

The magnitude of faculty, staff, and administrative support from each department
across campus. Suggestions can range from getting time at department meetings and
getting personnel buy-in into appropriate education abroad programs to better
utilization of faculty exchange and an increase in opportunities for faculty to spend
time abroad with students.

Comments on potential programmatic needs and ideas for new programs included:
•

Additional exchange programs to Australia, New Zealand, Germany, and any other
English-speaking countries

•

Long-term programs for agriculture students

•

Long-term programs specifically designed for art students

•

Long-term engineering programs in Spain

•

Long-term or short-term programs to Earth University in Costa Rica

•

Short-term programs visiting the European Union in Brussels or NATO

•

More short-term faculty-led programs

Recommendations on how to frame and address the issues of funding education abroad costs
included:
•

Categorizing affordable programs that are comparable to students’ regular tuition in order
to eliminate the misconception that all programs are much more expensive than a
semester at UW-Platteville.
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•

Clearly communicating the implications of program models and types on program costs
to students and personnel alike.

•

Breaking down the program costs and comparing them to a semester at UW-Platteville
while factoring in the additional scholarships and aid available.

•

Outlining the difference between an education abroad experience and a vacation later in
life, factoring in all of the added responsibilities and costs of adulthood.

•

Identifying additional funding prospects such as alumni donors or federal aid and grants.
As it has been recognized that education abroad is a shared initiative, other university

departments, groups, and individuals can and should certainly consider and benefit from the
results of this research project.

Starting in the highest ranks, it was duly noted that the

Chancellor and administration need to assert education abroad as a priority. Correspondingly,
one faculty member explained that with past administrations, their support of and belief in
international initiatives was evident, and there was no question that education abroad was a
priority from the top down.

UW-Platteville’s current upper administration has provided

anecdotal evidence that they support international initiatives, and in general, respondents believe
that the administration at UW-Platteville supports (70 percent strongly agree or agree) and that
administration are knowledgeable about (53 percent strongly agree or agree) education abroad.
However, the survey and follow-up interviews conducted as part of this research project reveal
that it is not enough for many personnel. Another faculty noted that “we need more emphasis
from others across campus, especially from administration” and yet another asked “What is
being done to make education abroad a priority on campus? What is the vision? I think there
really needs to be more encouragement for infrastructure development.”

Finally, another

interviewee noted that “If we want to change the [campus] culture, it really has to come from the
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top down by getting the Chancellor, deans, department heads… to encourage faculty and staff to
pursue and encourage these opportunities.” While mentioning education abroad as one of UWPlatteville’s high impact practices in all-purpose campus wide addresses, in the strategic plan,
and at various events throughout the year is respectable, there needs to be more explicit
promotion and stronger evidence of administration’s support. Only then, according to faculty
and staff, will there be more universal support and involvement across campus.
Another transformation that survey and interview respondents reiterated is that they
would like to see advances in the areas of academic planning, course equivalencies, and credit
transfer. Having the greatest amount of power as academic bodies, the University International
Education Committee and the Academic Affairs Council would be wise to consider respondents’
suggestions and take action while the interest and enthusiasm is there. Many faculty made
comments along the lines that “course equivalencies need to be established, and faculty need to
see that not all courses are parallel but they should still see the value and realize there are no
perfect matches but the experience outweighs that.” However, it was also recognized that
securing time, effort, and commitment may be difficult, but both organizations could develop
systematic approaches to identifying appropriate course selections, establish course
equivalencies, and identify compensations for those faculty and staff who contribute.
Faculty and staff across campus should also learn from the results of this research project
and use it to get conversations on education abroad started in their departments, both with their
colleagues and with their students. Many of the initiatives on the respondents’ wish lists, such as
more established course equivalencies and inaugurating an International Education Coordinator
in each department, can be facilitated by education abroad staff, but need to be largely driven and
established by faculty and within the departments or colleges. As one faculty noted, “Education
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abroad is doing their fair share, and a lot of it is coming back to the rest of us now. If our
campus wants to make serious progress with our international initiatives, serious buy-in needs
come from across campus.”

Recommendations for further research
This capstone and research project provides solid preliminary evidence on the
international experience, myths and misconceptions, and areas of unfamiliarity that are currently
present among administration, faculty, and academic staff at UW-Platteville. As UW-Platteville
Education Abroad moves forward with the results of this survey and its follow-up interviews,
some areas for future research have been identified.
First of all, while the survey yielded a statistically significant sample of the personnel at
UW-Platteville, securing a larger sample would allow for a more in-depth breakdown of
administration, faculty, and staff. A greater response rate from the three colleges and from
administration would allow for analysis and comparison based on department, college, tenure,
and so on to identify if follow-up is required at just an individual level or at the tenure,
department, or college level. Taking a cue from comments that faculty and staff are more likely
to view something as important if direction comes from their superiors, perhaps future survey
invitations could be administered by college deans or department heads to increase the response
rate.
In addition, it would be both interesting and valuable to compare student participation
rates to the statistics collected through this research project or future surveys. Comparing areas
such as the prevalence of international experience among personnel or frequency of
conversations on education abroad in advising sessions at an individual, department, or college
38

level to the number of students studying abroad from that academic advisor, department, or
college would provide solid empirical data.
Continuing to distribute this survey, or something similar, on a three to five year basis
would serve as an effective assessment while also providing worthy historical data.

Such

research would provide quantitative data on how the campus education abroad culture is
changing, if at all, and how to engage and educate the administration, faculty, and staff at UWPlatteville based on the collective and individual experience with and knowledge of education
abroad.
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Appendix A: The Survey Invitation E-mail
Dear colleague,
In an effort to gage the education abroad perceptions among the professionals of the UWPlatteville campus community. I am conducting a research study as part of my graduate capstone
work at SIT Graduate Institute. You have been selected as a potential participant of this research
study as you are a current UW-Platteville administrator, faculty, or academic staff member, and
your input is vital in gaining a holistic view of our campus.
Those who choose to participate will not be rewarded, and participation is completely voluntary
and can be terminated at any point should the participant choose to withdraw. This survey will
take 10-15 minutes to complete and your time and cooperation is greatly appreciated.
Consenting participants may remain anonymous or may choose to leave their contact information
with the possibility of being contacted for follow-up to this survey.
To access the survey now, please follow the link below:
http://studentvoice.com/uwp/internationaleducationfall2012
I would greatly appreciate your input by November 1, 2012. If you have any questions, please
feel free to contact me at krahnje@uwplatt.edu.
Many thanks in advance for your time and assistance.
All the best,
Jenni Krahn
UW-Platteville Education Abroad
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Appendix C: The Interview Responses
1. In your experience with administration, faculty, and staff within your department
and/or college, what do you think that there needs to be more education on? Can
include, but is not limited to, the application process, approved course equivalencies,
eligibility requirements, and so on.
Academic Staff (Non-Teaching) 1: “I think there is a lot to be said for the value proposition
of education abroad. If administrators, faculty, and staff all see the real value, they will be
more willing to help their students to create four year plans, depending on the major, so they
are not delaying graduation but rather enhancing their degree.”
Faculty 1: “Some departments are too rigid when it comes to approving courses for students
because a class doesn’t meet each and every objective of the proposed course equivalence
on-campus. They’re missing out on the bigger picture and that the student will gain so much
more by taking the course abroad.”
Faculty 2: “It’s hard for me to say since I’ve only been at UW-Platteville for eleven weeks.”
Faculty 3: “I think there is a lot of interest, support, and encouragement all-in-all. Perhaps
one thing we could do it be better is encourage our freshmen to start thinking about it and
planning ahead, so that maybe a year or two later, they will go.”
Faculty 4: “There are still a lot of misconceptions revolving around delaying graduation.
Some faculty aren’t very flexible with course equivalence and transfer, and it’s a shame
because we have the flexibility to make courses work for students so that delaying graduation
is the last thing on their mind. Faculty also need to do a better job of encouraging education
abroad earlier in students’ academic progress. It doesn’t need to delay anything if both the
student and their faculty are proactive about it.”
Faculty 5: “I don’t really see a lot, but I think it’s because we have a small department and
we have all already totally bought into education abroad.”
Faculty 6: “Course equivalencies need to be established, and faculty need to see that not all
courses are parallel but they should still see the value and realize there are no perfect matches
but the experience outweighs that.”
Faculty 7: There is still some need for overall education on the basics of what it is about for
both faculty and students. Address the stereotypes overall: that short-term faculty-led
programs count for credit, that it’s affordable and there are payment plans available, and that
there are scholarships available. The momentum is growing, so keep playing on that while
clarifying misunderstandings along the way and we should see a major culture shift in the
near future.
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Faculty 8: “Knowing the best-fit program options, being kept up-to-date on the current
program options, and keeping the department chairs updated so they can inform the rest of
us.”
Lecturer/Adjunct 1: “There are still too many who think that education abroad is just for
foreign language students. Of course this experience is invaluable for them, but it doesn’t
mean it’s less valuable for other students. In addition, there are many who think that
education abroad is not for ‘our’ students, like they’re not sophisticated enough, or that it
costs too much for them. Too often faculty are buying into students’ excuses that study
abroad is too expensive rather than taking it as a moment to educate them on more affordable
options.”
Lecturer/Adjunct 2: “It’s hard for me to say at this point since I have only been at UWPlatteville for 17 weeks.”
Lecturer/Adjunct 3: “Too many professors think that the main area of study that they teach
doesn’t translate to an education abroad location, so they don’t even consider the option for
themselves or their students. They still think that education abroad programs are for liberal
arts, international business, and other programs that translate to being abroad.”
Part-Time Faculty/Adjunct 1: “There needs to be more education on education abroad
department wide, but more importantly, faculty need to see the importance of being the one
to suggest education abroad to each and every one of their advisees. Students should not
have to be the one to bring up education abroad first, their faculty and advisors should
regardless of their apparent interest, major, or previous experience. Faculty and staff should
frame the benefits of the experience, immediately dispel any myths and misconceptions on
cost, courses or whatever, and encourage participation with all students they encounter.”
Part-Time Faculty/Adjunct 2: “Honestly, I don’t think we all truly know all of the
opportunities that specifically exist for our students. It would be helpful if we could identify
specific disciplines, such as studio art or graphic design, and then determine what the best
matches are academically and programmatically. At the same time, it’s important for faculty
and staff to recognize that the education abroad experience does not have to necessarily fit
the major. If they just want to take generals, at least they’re going!”
Other (Department Chair) 1: “Course selection and equivalence are major issues. The
strongest option is only for an academic year, and some other options aren’t as strong as they
first appeared and the courses aren’t always what we expect.”
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2. One thing that has come out of this research project is that there is a lot of support for
education abroad, but not necessarily as much knowledge on education abroad at UWPlatteville. In your opinion, what would be the best way to educate administration,
faculty, and staff on education abroad?
Academic Staff (Non-Teaching) 1: “Pictures! Getting students to speak about it and the
value of off-campus experiences which make them true world citizens would be fantastic.
Students come away from education abroad experiences, for better or for worse, and when
they speak about it, it’s so apparent to everyone and especially important in student-tostudent interactions. Of course, student testimonials on the website, Facebook, YouTube,
and so on are great as well.
Faculty 1: “I think everyone in our department supports it, but we’re all so busy. I think
coming to a department meeting for 5 to 10 minutes would help you to get a lot of
information out there to new faculty and update older faculty. Face-to-face in smaller groups
with personal interactions is important.”
Faculty 2: “Online information is always helpful.”
Faculty 3: “I think the information gets out there pretty well already with the newsletters,
posters, e-mails, and updates. Of course, getting faculty to have first-hand experiences
themselves in the preferred locations like Germany and the Netherlands will help them speak
more closely to the program based on their personal experiences and connections there.”
Faculty 4: “Securing personal touch and face-to-face interaction through someone in charge
is the big thing. If our department head brings someone into our department meetings or
arranges a special mandatory meeting, we know that it’s something they believe in and want
us to believe in too, so we’ll be more likely to buy in.”
Faculty 5: “Everything I have learned about education abroad has come from when you have
given presentations to my classes! But for those who don’t allow you to give classroom
presentations, training sessions with incentives may be the way to go. We’re faculty so we
love free books, or cash incentives are good too, anything that looks like we’re being
rewarded because we guard our time very closely.”
Faculty 6: “Fliers and brochures get tossed, workshops get pushed down the list of
priorities… I think coming to department meetings for 5 minutes or even 30 minutes if you
can get the time would be helpful as would establishing an International Education
Coordinator in each department.”

xxvi

Faculty 7: “I think there is a good variety of information out there already: e-mails help,
fliers are always easy to print and post, the Education Abroad Fair is very informative,
classroom presentations are fantastic… your office does a wonderful job.”
Faculty 8: “Knowing how to better prepare student for their four year plan would be helpful.
Try attending monthly department meetings, in the fall especially, have online resources or a
folder in the shared drive, and educate us more on the information available on costs and
credit transfer.”
Lecturer/Adjunct 1: “I think continuing to work on the major advising sheets is a great step.
Educating them on the various options, types, and tiers of programs would be one way to
help them identify what may be the best program or programs for different students.”
Lecturer/Adjunct 2: “Learning about education abroad has been really interesting for me
because this is the first time that I am at an institution with international programs. I know
you were at New Employee Orientation handing out information, but I think it would be
really helpful for all employees to attend a short session on education abroad in addition to
our other orientation activities. Have you tried getting information or a link on the UWPlatteville Academic Advising page?”
Lecturer/Adjunct 3: “E-mails get deleted, fliers get thrown away. Getting into department
meetings where you have a captive audience may be best even though it’s a little more work
on your part. That way people can ask questions on the spot and myths can get dispelled right
away. Having ‘education abroad liaisons’ in each department could be an idea too. I had
actually unknowingly deleted e-mails from education abroad on leading short-term facultyled programs and then approached your office independently!”
Part-Time Faculty/Adjunct 1: “You need to have a captive audience. Unless something is
mandatory or unless they have gone abroad themselves, they won’t have the passion to
pursue information. Maybe Education Abroad could get time during New Faculty and Staff
Orientation?”
Part-Time Faculty/Adjunct 2: “Face-to-face is key. E-mails, especially with attachments,
just get deleted.”
Other (Department Chair) 1: “If you can establish one faculty as a point person, and educate
and update them, they could dispel the information to the rest of us.”
3. You had indicated in your survey that students in their department do have sufficient
education abroad options. However, based on your experiences, are there any
additional options that students looking for but we don’t currently offer? Do you have
any suggestions for new education abroad program options for students in your
department based on your international experience and/or international colleagues?
xxvii

Faculty 1: “I’ve had a lot of students asking about engineering options in Spain. A lot of our
students have taken Spanish and French in high school, so they’re interested in taking
engineering courses in Spanish and French speaking countries so they can work on both their
language and engineering education. Any English speaking country would be great, so
students won’t have as much culture shock. And having a semester at Oxford or Cambridge
would be huge on any student’s resume.”
Faculty 3: “I think that students already have more choices than anyone should ever really
have, but perhaps more short-term faculty-led programs could be helpful. A short-term
program to the EU or NATO would be invaluable for our discipline. And internships,
although they may be hard to organize, would be beneficial as well.”
Faculty 4: “I think that we have more than enough short-term faculty-led programs in the
works, but more strong semester or yearlong programs, like Dronten, would be beneficial.
Faculty 5: “No, not complaints at all. I have to say that compared to the other institutions
that I have been at, some of them much larger, the presence and discussion of education
abroad on this campus is amazing. There is an amazing breadth of options, and I have
advisees asking me about study abroad left and right. That never happened to me before
coming to UW-Platteville. I would have lectures of 200 plus students, and studying abroad
and international never came up once in discussions, but it does frequently here.
Faculty 6: “I think that we have plenty of short-term programs going or on the backburner,
maybe another exchange option in Australia, New Zealand, or Germany? Or Earth
University in Costa Rica, that’s a great program.”
Faculty 7: “I don’t know, there are lots of options already. Maybe more in Germany? We
have found through the short-term program that there is a ton of student interest there based
on ancestry alone.”
Lecturer/Adjunct 1: “Anything that gets them to go makes me happy! The exchanges are
really good, but more short-term programs would be great. Those experiences can be great
gateways to education abroad for many students.”
Other (Department Chair) 1: “There aren’t a lot of strong matches for students in my
department, so any program that could offer more direct equivalencies and in an English
speaking country would be an improvement. Jonkoping, Sweden seems to be the best at this
point in time.”
You had indicated in your survey that students in their department do not have
sufficient education abroad options. Based on your experiences, what is lacking in our
current portfolio of programs? What are students looking for that we cannot offer?
Do you have any suggestions for new education abroad program options for students in
your department based on your international experience and/or international
colleagues?
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Faculty 2: “I think we need more art specific semester programs at institutions that
specialize in art. SACI in Florence for a semester or a year would be ideal. I do have
colleagues at the University College or London and Slade School of Fine Art who could
certainly provide us with more information on their programs.”
Faculty 8: “No ideas come to mind.”
Lecturer/Adjunct 3: “Short-term faculty-led programs are great, but we need more options. I
don’t know what other programs fulfill, but I think if we can offer a number of short-term
programs that fulfill a variety of general education requirements would get more students
going.
Part-Time Faculty/Adjunct 1: “More short-term faculty-led options are important. And I
don’t know how much students are aware of or consider their affiliate options. I think it
would be helpful if faculty, staff, and the Education Abroad Office could push major-specific
hot-spots, such as health care in Africa, which would benefit their professional viewpoints.
Also, advisors should do more to help students prepare academically. If a student even has
the inkling that they might want to study abroad, their advisor should tell them to set aside
their general education courses to potentially take abroad.”
You had indicated in your survey that you don’t know if students your department
have sufficient education abroad options. Based on your experiences and what you do
know, what is lacking in our current portfolio of programs? What are students looking
for that we cannot offer? Do you have any suggestions for new education abroad
program options for students in your department based on your international
experience and/or international colleagues?
Academic Staff (Non-Teaching) 1: “Promote the affiliate options because if they see
something that is really tailored to their major or country of interest, the experience feels
more doable and the world feels open. Another idea might be to have a scholarship with an
iPad as the award, and the student would be require to document their experience on the iPad
and share it with all of us back at UW-Platteville. That would be great promotion to target a
variety of audiences.”
Part-Time Faculty/Adjunct 2: “It’s hard to say until I look at what is currently being
offered.”
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Lecturer/Adjunct 2: “I haven’t had time to educate myself on all of the options yet, but I
know it would be helpful to have a one page handout to give to my interested advisees on
education abroad for their major.”
4. One of UW-Platteville Education Abroad’s primary goals is to increase participation.
So in your opinion, how could UW-Platteville increase education abroad participation?
Academic Staff (Non-Teaching) 1: “Be sure that students understand that education abroad
is affordable because there is still a lingering perception that it is too expensive or a luxury
even. And parents are key. Students are sometimes too focused on their major while parents
are able to see the broader perspective and bigger picture. Parents can push and be a key
supporter of education abroad if you can get them onboard. And again, let student hear other
students’ experiences and share the highlights and even the lowlights.”
Faculty 1: “There are four main concerns for all students: 1) money, 2) course equivalencies,
3) being out of their comfort zones, and 4) motivation and why they should go. The
Chancellor and administration need to get behind this as a priority, a priority from the top
down. The old administration put money into sending faculty on familiarization trips, and as
a result, we had more students going abroad after hearing faculty experiences. In our
department, we have a lot of faculty involved in various international activities, which is why
I think we have considerably more students going abroad compared to others across campus.
If you get faculty involved and excited, students will follow. And then more students will get
involved after hearing those students’ experiences, it’s a chain reaction.”
Faculty 2: “Scholarships are always a bonus. Long-term, having centers in Rome, Paris, and
so on would provide a lot of flexibility and options.”
Faculty 3: “I think the big two barriers are the time commitment and the money. Students
see a sequence of courses when they start here at UW-Platteville, and it’s sometimes hard for
them to visualize ‘interrupting’ that sequence to go abroad when they’ve been spending all of
their time working and taking full class loads. I think support from home is a big thing too,
pitching education abroad to parents could help.”
Faculty 4: “I think that more targeted marketing tools would be helpful. I had a prospective
student in my office earlier today, and I mentioned education abroad, but it would be nice to
have a one-page handout talking about programs, benefits, and so on that are specific to our
students, so it really makes it more personal to them. I think it would also be interesting to
have cost comparisons for a semester abroad verses a vacation later in life while outlining all
of the extra responsibilities, like kids and pets, that they’ll have to worry about later. Too
many students think that they’ll have more time and money to travel later when they
probably will not.”
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Faculty 5: “Some students are afraid even just to think about studying abroad because of the
money. In addition, parents are huge influencers. I’ve had a number of students approach
me about studying abroad and then I found out later that their parents freaked out about them
going or about their safety, so they never got the opportunity.”
Faculty 6: “Classroom presentations and Ambassadors in the classroom are always great.
More affordable options in Australia or New Zealand would be great as well: it’s warm,
English-speaking, it’s a location of interest, the food systems are similar, and all that.”
Faculty 7: “A lot of students are frankly petrified about the cost. Keep getting the word out
about affordability and break down the costs as much as possible. Of course, scholarships
are always helpful as well. With everything that the Education Abroad Office already does
with classroom presentations and the Education Abroad Fair, I can’t imagine there are any
students or faculty who aren’t aware of the option, so making them aware of the affordability
is the next step.”
Faculty 8: “More scholarships as funding seems to be the number one concern. Students
also seem to struggle with the idea of missing breaks to travel abroad, so making the
transition more seamless so student can go for a semester and do not have to miss their
summer could be a start.”
Lecturer/Adjunct 1: “Get to freshmen in their first semester, and work with First Year
Experience to get education abroad incorporated into the curriculum of Intro to College Life.
The education abroad fair is wonderful, but could you extend the hours or have it for multiple
days to accommodate more schedules? Long term, you could try to get an education abroad
themed book to be selected as the Campus Read selection.”
Lecturer/Adjunct 2: “Financing is always a huge issue for students considering any kind of
investment. I think framing the cost in the right way so that students know the affordable
options and the aid available to them may help to eliminate some of the misconceptions that
all programs are too expensive.”
Lecturer/Adjunct 3: “Student-to-student is such a huge seller. If you can get more alumni to
present to classes, students may see themselves in the presenter and realize that it’s a realistic
option for them as well. Like, that it’s not just for rich kids and also for engineering students
from Wisconsin.”
Part-Time Faculty/Adjunct 1: “Focus on getting faculty, staff, and academic support division
by division. Get airtime at department meetings, and get them to take ownership on
programs and in the initiative to get more students to study abroad. Also, faculty exchange

xxxi

really needs to be taken more advantage of. Faculty need to have experiences where our
students typically study so they can promote from a first-hand perspective.”
Part-Time Faculty/Adjunct 2: “The perception among the majority of campus is that this is
extremely expensive. Identifying additional funding opportunities, perhaps federally or from
an alumni donor, may help and then promote those options and more affordable programs
more and more.”
Other (Department Chair) 1: “The International Course Approval Form is helpful, it offers
protection and security for students, their advisors, and department heads.”
5. Do you have any suggestions of what UW-Platteville Education Abroad could do to
improve their services?
Academic Staff (Non-Teaching) 1: “Keep seeking out those opportunities to be as visible as
can be because students don’t always take the initiative and then all of your hard work is
wasted. Keep getting the message out there because you never know when the message will
be best received by an individual student or when that critical moment will be. Find students
early and nurture the interest, so they can have the opportunity in line for when the time is
right.”
Faculty 1: “Encouraging departments to set more established course equivalencies, although
I’m not sure how. Pay them? Go department to department? Helping students set four year
plans for their students who want to study in Sweden or Scotland would help advisors,
students, and everyone involved. Cost estimates would be helpful too.”

Faculty 2: “It’s hard to say based on my experience here so far.”
Faculty 3: “I think you all are going a great job trying to inform and reach out to everyone
across campus, and it’s great that you’re able to bring international colleagues here as well.
I’ve only heard positive experiences from students I know who have gone abroad, and I think
that you may not always be aware how well informed students really are on education
abroad. So give yourself a pat on the back.”
Faculty 4: “All good comments all around from students and staff.”
Faculty 5: “You guys do a good job, no concerns here. I know there are great options, the
majority of students know there are great options, there’s a good thing going here.”
Faculty 6: “You ladies are fantastic. The short-term faculty-led programs are fantastic,
exchanges are fantastic… we have a good thing going.”
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Faculty 7: “Not at all. Our questions are always answered and you’re incredibly flexible.
You’re all hands on when you need to be and hands off when you don’t.”
Faculty 8: “Visit department meetings, give classroom presentations, and the Education
Abroad Office is great, but we need more emphasis from others across campus, especially
from administration.”
Lecturer/Adjunct 1: “You all know that I think you’re fabulous, I don’t think everyone
knows how fabulous you are and all of the facets of what you do. I think you could toot your
own horn a little more and do some more PR to promote more of your new initiatives.”
Lecturer/Adjunct 2: “Continuously putting the word out there, creating a greater web
presence, and forwarding PDF fliers which can easily be shared and posted around are all
great steps.”
Lecturer/Adjunct 3: “I think you all are really helpful and responsive in a timely manner.
There are some small issues in program planning from time to time, which is to be expected,
and having more information on reimbursement, cash advances, and step-by-step guidelines
for short-term program leaders would certainly eliminate those small problems.”
Part-Time Faculty/Adjunct 1: Education abroad is doing their fair share, and a lot of it is
coming back to the rest of us now. If our campus wants to make serious progress with our
international initiatives, serious buy-in needs come from across campus. If a faculty doesn’t
bring education abroad up in the classroom or during advising, how are students going to
hear more about it aside from what the Education Abroad Office is already doing? The more
students hear about it, the better.”
Part-Time Faculty/Adjunct 2: “I think your office does an awesome job. The fairs are great,
you have a great presence on campus, and you all are very approachable and open to
entertaining new ideas. I also think it would be helpful for us who are interested in leading
short-term faculty-led programs to have a tool kit on how to approach our administration on
our ideas because I feel very much like a trailblazer. If we want to change the culture, it
really has to come from the top down by getting the Chancellor, deans, department heads…
to encourage faculty and staff to pursue and encourage these opportunities.”
Other (Department Chair) 1: “The Education Abroad Office does a great job, and I try to be
as supportive as possible.”
6. Do you have any additional comments about education abroad at UW-Platteville?
Academic Staff (Non-Teaching) 1: “Look for partnership opportunities across campus, we’d
be happy to partner with you!”
Faculty 1: None.
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Faculty 2: None.
Faculty 3: None.
Faculty 4: “One thing that we’ve been thinking about a lot is the possibility of an campuswide International minor for all students, and how that may play into what your office does.”
Faculty 5: None.
Faculty 6: None.
Faculty 7: None
Faculty 8: “What is being done to make education abroad a priority on campus? What is the
vision? I think there really needs to be more encouragement for infrastructure development
and streamlining of programs.”
Lecturer/Adjunct 1: “Keep getting the ball rolling and it will take on a life of its own. In
time, it will hopefully be an expectation that nearly all UW-Platteville students study abroad,
and you will have to spend less time recruiting because it will be part of the culture.”
Lecturer/Adjunct 2: “Keep putting the word out there!”
Lecturer/Adjunct 3: None.
Part-Time Faculty/Adjunct 1: None.
Part-Time Faculty/Adjunct 2: “It’s like being an entrepreneur: entrepreneurship isn’t for
everyone but it’s important for everyone to know that it’s an option. Education abroad is not
for the whole student population, and all we can do is encourage and educate everyone on the
opportunities that exist and hope that they take advantage of it.”
Other (Department Chair) 1: None.
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